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1   Introduction
This document will give you a taste of what the Key Stage 3 National Strategy is all about in terms of its impact on you as trainee teachers. It addresses specific issues as they affect teaching practice and your academic work as you prepare evidence for the teaching standards. 

The Key Stage 3 Strategy Calendar gives key activities for subjects by term. It will help you, as a trainee teacher, begin to evaluate how you need to respond to the issues of continuing professional development. You may also like to read ministerial speeches online at www.dfes.gov.uk/speeches, linking the Key Stage 3 Strategy to other initiatives and developments in educational policy. These will be important areas for you to consider in detail. 
For further information about the Key Stage 3 Strategy as a whole, together with yearly updates, please see the online Key Stage 3 Strategy guide.

2   Key Stage 3 National Strategy Guide

2.1   Overview
The Key Stage 3 National Strategy is an important part of the Government's agenda for transforming secondary education which builds on high expectations and a commitment to meeting the needs of every child. 
The challenges at Key Stage 3 are particularly demanding. These are vitally important years for laying the foundations for life-long learning and influencing the crucial decisions pupils will make at age 14.
The Key Stage 3 Strategy is designed to support schools to address the learning needs of 11-14 year old pupils. Everything the Strategy offers is capable of local tailoring and selection, so it offers choice as well as challenge. 
It now operates across all subjects as a whole-school improvement strategy. It provides a platform for professional development across the school through its emphasis on teaching and learning.
The Strategy supports personalised learning by promoting an approach in which 

· careful attention is paid to pupils' individual learning styles, motivations and needs 

· there is rigorous target setting linked to high quality assessment 

· lessons are enjoyable 

· pupils are supported by others well beyond the classroom.

2.2   Raising standards and supporting whole school improvement
Pupils at 11 to 14 are changing, aspirational and emergent; they are adults in the making and have a range of learning needs. Secondary schools are complex organisations where lasting change is the product of concerted and sustained effort. The Key Stage 3 Strategy deals in these needs and these complexities.
Since the inception of the Strategy in 2001, there has been a steady improvement in Key Stage 3 results.
· In English the number of pupils achieving level 5 or above has increased by four percentage points, to 69% in 2003. 

· In mathematics the number of pupils achieving level 5 or above has increased by five percentage points, to 71% in 2003. 

· Results in science and ICT have also improved since the introduction of these strands in 2002. Science has increased by two percentage points to, to 68% in 2003. ICT has increased by 1% point, to 67% in 2003
2.3   Strategy 2004-05
In 2004-05 we need to consolidate and strengthen the successes of the first three years of the Strategy and build on what we have learnt as we look forward to the 2007 targets. Expectations for 2004 are high, as the first cohort to have benefited from the Strategy from Year 7 through to Year 9 will sit the national tests.
In 2004-05 the Key Stage 3 Strategy's priority is to raise standards and support whole school improvement. 
There are four main areas of work:

· improving teaching and learning 

· promoting inclusion and tackling underperformance 

· strengthening the whole curriculum 

· supporting school leadership
In seeking to improve teaching and learning we must give attention to pupils who are still at level 3 at the start of the key stage and accelerate their progress so they go on to achieve the national expectation. We also need to ensure that pupils who enter at level 4 make good progress and go on to achieve level 5 and beyond. Resources also continue to be directed to areas of greatest need with a continuing focus on tackling underperformance.
To strengthen teaching and learning across the curriculum more attention is directed to supporting schools on whole-school initiatives which promote effective teaching and the development of pupils' learning skills across the curriculum. These developments are organised around the themes of

· Assessment for learning (AfL) 

· ICT across the curriculum 

· Literacy across the curriculum (LAC), and 

· Leading in learning (learning and thinking skills)
Effective leadership is key to schools making good use of the Strategy. With more freedom and flexibility schools are now able to select and use Strategy materials most appropriate to meet the individual learning needs of their pupils. 
For further information please see the publication Key Stage 3 National Strategy 2004-05: Raising Standards and supporting whole-school improvement, DfES ref 0124/2004.
2.4   Supporting pupils with special educational needs

2.4.1   LEAs involved in the pilot 

There are five LEAs involved in the pilot: Bristol, Cheshire, Hertfordshire, Reading and Solihull. In four of these LEAs, the special school pilot is managed by the Key Stage 3 Strategy Manager in partnership with the LEA SEN (special educational needs) or special school adviser. In one LEA there is a vacancy for a special school SEN adviser and so the Strategy Manager is managing the pilot alone. 

There are thirty one schools taking part in the pilot covering the range of needs. One of the schools has a SEN unit which is fully included in the mainstream provision.

2.4.2   SEN funding

Each of the pilot LEAs were given £50,000 to use in their special schools. The LEA was able to retain £5,000 of this centrally to use to support and manage the pilot. Schools used the money to pay for cover for teachers to attend specialist SEN training and for development time in school to adapt and produce relevant materials. 

All schools in the pilot were encouraged to trial the special school audit and to begin to identify specific points for action in their school development plans.

2.4.3   Support materials for schools and parents

Within each subject, schools were offered a choice of areas to select from. In English these included the teaching of phonics using big books to support the development of reading and writing skills, and the opportunity to invite experts into school to develop multi-sensory approaches to support the teaching of English.

In mathematics the pilot schools were invited to trial the Springboard 5 and 7 materials, to devise different planning models and to further develop age-appropriate examples in relation to the P scale descriptors. 

A parents' pack was also provided to support the planning and delivery of parents meetings for English and mathematics. This pack included a variety of activities to be used at home with parents. 

In science, schools trialled a selection of units based on the QCA science booklet to support planning, teaching and assessment for pupils with learning difficulties. 

The four units included 'Habitats' for pupils with SLD, 'Keeping healthy' for pupils with EBD, 'Resistance to movement' for pupils with MLD or PNI and 'Physical changes' which was designed for all special school pupils.

3   Why we need a Key Stage 3 Strategy
There is a considerable body of research evidence of the growing disaffection of pupils in the early years of secondary education. An analysis of a database of 30,000 secondary pupils compiled by Keele University, concluded that 60% or so of pupils in early secondary schooling were making reasonable progress, the rest split into three groups:

· 20-30% were bored – the disappointed 

· 10-15% who were beginning to truant regularly and behave badly – the disaffected 

· 2-5% who had given up school altogether – the disappeared (Barber, 1997) 
3.1   Disaffection and attendance 
There is a very high correlation between disaffection and attendance (which become key issues in Key Stage 3) and falling standards. 

The Key Stage 3 National Strategy aims to address the problems of disaffection and attendance by transforming teaching and learning in a way that will engage and attract pupils across the curriculum. 

3.2   Quality of teaching and learning

The National Literacy and Numeracy Strategies have changed the face of the primary classroom in terms of organisation and teaching. The structured lesson with a high proportion of direct whole class teaching has been an important ingredient in raising standards at Key Stage 2. 

Pupils entering Year 7 should be used to an interactive style of teaching: listening and contributing to whole class discussion; working independently while the teacher works intensively with one group; reviewing learning as a whole class in the plenary session. The Key Stage 3 National Strategy provides an opportunity to build on this and much of the good practice that already exists at Key Stage 3. As a trainee teacher you need to look carefully at the structure of lessons, and at the planning and preparation you need to undertake in order to meet the needs of all the pupils you teach. You need to identify the characteristics of good teaching and learning in your subject and to observe experienced teachers delivering high quality lessons. 

The defining characteristic of the curriculum at Key Stage 3 is its breadth. It covers 11 National Curriculum subjects, as well as religious education, careers education, sex education, citizenship and personal, social and health education. Pupils at Key Stage 3 need to be taught sufficient aspects of each subject to enable them to differentiate between academic disciplines and then make informed choices about further study. They should also have at least a minimum knowledge and understanding to apply these subject skills to everyday life. 

However, there are some aspects of teaching at Key Stage 3 that cause concern. According to Ofsted inspection evidence there is more unsatisfactory teaching at Key Stage 3 than at either Key Stage 2 or Key Stage 4 in mathematics, science, music and RE1. There is also the issue of boys’ underperformance, which (with the exception of mathematics and science) is most significant at Key Stage 3. Also the focus on targets and performance tables at age 16 has meant that schools are placing their best teachers with older pupils. You need, as a trainee, to appraise the issues facing your subject as it is taught at Key Stage 3. The HMCI annual report is always a good place to start since this represents an analysis of the judgments made about every subject inspected during the academic year. 

The Key Stage 3 National Strategy aims to address some of the weaker aspects of teaching at Key Stage 3 through opportunities for teachers’ professional development including

· training in literacy and numeracy across the curriculum 

· subject-specific training 

· intensive support focusing on the most challenging schools and areas

As a trainee teacher there will be aspects of professional development that you need to review. You should, for example, ensure that you are aware of the importance of literacy and numeracy in the teaching of your subject specialism. You will be involved in the auditing of your own subject knowledge for teaching, and should as a result of this audit be able to identify the areas of National Curriculum and of the Subject Frameworks which you need to work on to improve your performance as a teacher.

Source
HMCI annual report 98/99 

3.3  Standards and progress 

The Key Stage 3 National Strategy builds on the success of the National Literacy and Numeracy Strategies at Key Stages 1 and 2, as well as a great deal of existing good practice across schools at Key Stage 3. 

In 2001, 74% of pupils reached Level 4 in English and 70% in mathematics, a rise of 9% points and 11% points since 1998 (source 1). That was an enormous achievement and reflected the hard work and commitment of primary teachers in implementing the Literacy and Numeracy Strategies. Increasingly secondary and middle schools will see pupils arriving with higher levels of attainment, and will wish to match that attainment with high expectations of what pupils can achieve between 11 and 14. 

Currently there is a significant difference in standards between Key Stage 2 and Key Stage 3. The following table shows the percentages of Key Stage 2 pupils reaching the expected Level 4 or above, compared with the percentages of Key Stage 3 pupils reaching the expected Level 5 or above in 2001 (source 2). 

	
	% achieving L4+ at KS2 


	% achieving L5+ at KS3  



	English 
	74%
	64%

	Mathematics
	70%
	66%

	Science
	87%
	66%


Research also indicates a striking connection between standards at Key Stage 3 and success with GCSEs. The following table illustrates attainment at 14 as a key determinant in GCSE performance (source 3). 

	average attainment at KS3
	% achieving 5 or more A*-C GCSEs

	above Level 5
	94%

	Level 5
	51%

	below Level 5
	6%


You should aim to find out from your placement schools the targets they have set for the current academic year. It is important to note the important relationship between performance at one Key Stage and the predicted performance at the next Key Stage. Your placement school may make use of specific predictive modeling tools (such as Panda, CATS, Yellis or Alis). You should aim to find out as much as you can about these tools, and the role of target setting in raising standards. 

Sources 

1   Statistical First Releases National Curriculum Assessments of 7, 11 and 14 year-olds by Local Education Authority 1998, SFR 546/99

www.dfes.gov.uk/rsgateway/DB/SFR/s000008/index.shtml
National Curriculum Assessments of 7, 11 and 14 year-olds by Local Education Authority 2001, SFR 40/2001

www.dfes.gov.uk/rsgateway/DB/SFR/s000291/index.shtml
2   Statistical First Release National Curriculum Assessments of 7, 11 and 14 year-olds by Local Education Authority 2001, SFR 40/2001

www.dfes.gov.uk/rsgateway/DB/SFR/s000291/index.shtml
3   Pupil Progress in Schools in England 2000, Issue no. 03/01, published April 2001 www.dfes.gov.uk/rsgateway/DB/SBU/b000239/index.shtml
3.4  Transition

Transition is a key priority for the National Literacy, Numeracy and Key stage 3 Strategies. Previous practices have varied across the country but evidence has shown that: 

· 40% of pupils have not made the expected progress in the core subjects in Year 7 (especially science and to a lesser extent mathematics) 

· some schools have used a limited number of strategies to ease pupils' transfer from Year 6 to Year 7. These have tended to focus on administrative  routines between schools and helping pupils with personal and social issues rather than curriculum and teaching strategies 

· some schools have made insufficient use of the Year 6 transfer data and information about primary school practice and pupil skills 

Some of your work in your training institution and in your placement schools should look at the importance of transition arrangements for pupils moving between Key Stages. It is worthwhile visiting feeder primary schools to look specifically at the work undertaken in your subject during Year 6. If your placement is in a middle school you might want to look at the transition arrangements within the Key Stage, and to visit the high school to see how pupils cope with the transfer in terms of their learning and achievement. As before you need to concentrate on the issues as they affect your specialist subject. 

Standards Fund allocations for 2001-02 focused particularly but not exclusively on pupils who did not achieve Level 4 in the Key Stage 2 tests. This covered: 

· initiatives that started in the summer of Year 6 (e.g. teaching units, observations of primary lessons by secondary teachers, joint discussions of pupils' performance in the Key Stage 2 tests) 

· school holiday initiatives such as summer schools, Saturday classes, Easter schools 

· Year 7 provision, particularly through the Literacy Progress Units and Springboard 7

You may want to identify how, in your placement schools, transition and transfer arrangements are managed, and which specific initiatives are in place to ensure that transfer from Key Stage 2 to Key Stage 3 is effective. You may also want to explore the learning opportunities that are offered to pupils when Key Stage 2 tests finish, and when they enter Key Stage 3.
4   Issues to consider

This is an exceptionally important aspect of your development as a beginning teacher. For many of you, you will bring with you subject knowledge acquired as a result of undergraduate and/or post-graduate study in your main teaching subject. Some of you will be undergraduates studying to teach, and others of you will also bring a range of relevant work-experience with you into your preparation for being a teacher. 

4.1   Knowledge and Understanding

These are all very important and will contribute significantly to your development. It is however vital that you look carefully at the National Curriculum Programme of Study for the subject that you are preparing to teach, and in relation to the Key Stage 3 Strategy that you look carefully at Teaching Standard 2.1.c. 

You need to be fully aware of the "relevant frameworks, methods and expectations set out in the National Strategy for Key Stage 3". This means that you will have to be able to demonstrate that you are fully able to deal with the varying subject knowledge demands of the strands within the Strategy, that you understand the expectations required of both teachers and pupils, and that you can demonstrate your ability to meet those requirements. 

For those of you teaching one of the core subjects (English, Mathematics, Science and ICT) you need to know your Framework document. You also need, as part of your Subject Knowledge Audit, to identify the areas of subject knowledge taught during Key Stage 3 that you need to develop further in order for you to fully meet the demands being made of you. You also need to be in touch with the solid principles for effective teaching and learning that are exemplified in the Foundation Subjects training modules which can be downloaded from the Publications area of the web site. 

For those of you teaching a Foundation Subject, look carefully at the Foundation Subjects training modules. You need specifically to identify the role of the Foundation Subjects strand within your placement school; and regardless of whether or not your actual teaching subject is being developed as a focus for development in Foundation Subjects you need to be very sure that you understand the principles and practice which underpin the materials. If you are teaching Modern Foreign Languages, or Design Technology you need to be aware that these subjects are being further exemplified through the Key Stage 3 Strategy, and to ask about this in your placement school.

4.2   Professional values and practice

There are a number of issues here that are central to your success as a trainee teacher, and which are underpinned by the Key Stage 3 Strategy. 

Your approach to the classes you teach is extremely important in establishing your professionalism and your ability to build lasting and effective relationships with the pupils that you teach, their parents, your colleagues and support staff. 

As you look at Section 1 of Standards for the Award of Qualified Teacher Status you need to identify those aspects of the Framework for your subject, and to identify those aspects of professional practice which are outlined in detail in the Foundation Subjects Training Folder. 

There are specific aspects of this section of the Standards for QTS that can be exemplified through the materials and support offered through the website. Look especially at the materials for the teaching of pupils with English as an additional language, and those that consider the teaching of pupils from minority ethnic groups. You will find these useful in developing evidence for Teaching Standard 1.1. 

Look also at the materials and case studies that are being developed within the Behaviour and Attendance strand. These will support the collection of evidence for Teaching Standard 1.3. 

There will be other evidence throughout the site, which you can draw upon to develop your increasing understanding and application of the principles for effective teaching and learning. 

Remember to use these materials to exemplify what you are learning and applying during your training year. You need to incorporate the principles of best practice that are exemplified within the Key Stage 3 Strategy and to use them to ensure that you become the very best teacher that you can be.

4.3   Teaching

This is a very difficult area to collect systematic and extensive evidence for. Note specifically Teaching Standard 3.2.3: you need to be able to "assess pupils' progress accurately using … objectives from the national strategies". As part of your planning and preparation you need, therefore, to be clear from the outset which teaching objectives you are teaching to. 

What does this mean in terms of monitoring and assessment? There are a number of issues that you need to consider: how are you going to express the teaching objectives in pupil-speak; what learning outcomes are you going to expect from the pupils you are teaching; have you considered what all pupils will be able to do as a result of your teaching; what about most pupils; will some of them be able to do more? 

Asking these questions before you begin to teach should help you to identify a range of monitoring and assessment strategies: how will you know that your teaching objective has been met; have pupils demonstrated that they have been able to meet the range of learning outcomes that relate to the teaching objective? 

Look at the relationship between Teaching Standards 3.2.1, 3.2.1, 3.2.4, 3.2.6 and 3.2.7 and the questions above: you should be able to see the contribution clearly. 

Explore the website for further information relating to monitoring and assessment. You should find strand specific materials, and also references to assessment for, and assessment of learning in the Foundation Subjects Training folder. 

If we now turn to Teaching Standard 3.2.5 you will find the materials pertaining to the teaching of pupils with English as an additional language very useful. Identify within school, if you can, the Unlocking Potential folder. There are some very useful case materials that you can use here. Look specifically at handout A5. 

Using this handout with your training tutor in school ask about the support strategies that some of these pupils might need. Are they all related to their minority ethnic status? Are there language issues for some pupils that may hamper their learning and consequently the opportunities they have to achieve to the best of their abilities.

4.3.1   Monitoring and assessment

This is a very difficult area to collect systematic and extensive evidence for. Note specifically Teaching Standard 3.2.3: you need to be able to "assess pupils' progress accurately using … objectives from the national strategies". As part of your planning and preparation you need, therefore, to be clear from the outset which teaching objectives you are teaching to. 

What does this mean in terms of monitoring and assessment? There are a number of issues that you need to consider: how are you going to express the teaching objectives in pupil-speak; what learning outcomes are you going to expect from the pupils you are teaching; have you considered what all pupils will be able to do as a result of your teaching; what about most pupils; will some of them be able to do more? 

Asking these questions before you begin to teach should help you to identify a range of monitoring and assessment strategies: how will you know that your teaching objective has been met; have pupils demonstrated that they have been able to meet the range of learning outcomes that relate to the teaching objective? 

Look at the relationship between Teaching Standards 3.2.1, 3.2.1, 3.2.4, 3.2.6 and 3.2.7 and the questions above: you should be able to see the contribution clearly. 

Explore the website for further information relating to monitoring and assessment. You should find strand specific materials, and also references to assessment for, and assessment of learning in the Foundation Subjects Training folder. 

If we now turn to Teaching Standard 3.2.5 you will find the materials pertaining to the teaching of pupils with English as an additional language very useful. Identify within school, if you can, the Unlocking Potential folder. There are some very useful case materials that you can use here. Look specifically at handout A5. 

Using this handout with your training tutor in school ask about the support strategies that some of these pupils might need. Are they all related to their minority ethnic status? Are their language issues for some pupils that may hamper their learning and consequently the opportunities they have to achieve to the best of their abilities.

4.3.2   Planning, expectations and targets

The central drive within the Key Stage 3 Strategy is the raising of standards. As such you are expected as a trainee teacher to be aware of the milestones and targets that secondary schools are expected to reach: 

· 75% of pupils to achieve Level 5 or above in English, mathematics and ICT

· 70% of pupils to achieve Level 5 or above in science by 2004 

· 85% of pupils to achieve Level 5 or above in English, mathematics and ICT

· 80% of pupils to achieve Level 5 or above in science by 2007 

· by 2007, the number of schools where fewer than 60% of 14 year olds achieve Level 5 or above is significantly reduced 

This is obviously important to you if you are preparing to teach one of the core subjects. The role of teaching in the Foundation Subjects cannot be understated in helping to prepare pupils for successful engagement with learning. Remember that there are five strands of the Key Stage 3 Strategy, which are implemented in one school, and which impact upon one pupil. The Strategy may be focusing teachers on the national milestones and targets – but the ultimate focus is on the pupils that we teach. You are training to teach, and it is the impact that your teaching has that enables pupils to progress to the limit of their potential and beyond. 

Look at the Publications section of the website and identify the range of materials that help you to develop your knowledge, understanding and application of the principles outlined in this area of your teaching standards. There are a number of documents specifically focusing in on Target Setting, and there are modules within the Foundation Subjects Training Folder which will complement the training you have encountered at your place of training.

4.3.3   Teaching and class management 

There is specific advice in each of the Strand Framework documents about teaching and learning. We have already identified the importance of having high expectations of pupils. Remember that pupils will always live down to your expectations – so keep them high! 

There is a symbiotic relationship between the Teaching Standards in this section, and those that appear elsewhere. They are also underpinned right across the Strategy materials that have been produced. The Strategy is developing a Behaviour and Attendance Strand. This will provide teachers with a range of strategies for managing behaviour and identifying opportunities for promoting engagement and building motivation. You need to monitor the Site regularly to check for news about this initiative. 

Although there are a number of references to teaching and class management within your Strand Framework documents – you need to ensure also that you remember to keep looking at the Foundation Subjects Training folder. 

Look also at the principles and practice that are being applied in your placement schools. They may differ from those you read about. This does not matter – if they work and are seen to work – make sure that you apply them fully and that you supplement them with good planning and preparation. Knowing your Framework, being secure in your subject knowledge, setting targets related to teaching objectives which are made clear to the pupils, and having a structured lesson with opportunities for assessment for learning built into them will all contribute to successful teaching.

4.4   Continuing Professional Development


As you reach the end of your training period, you should be completing a Career Entry Profile. 

In this you are encouraged to identify aspects of your teaching which would benefit from further support, analysis and evaluation. This is a very important element of establishing yourself as a professional teacher. 

Identifying aspects for further development should in no way be seen as weakness. All teachers at some time in their teaching career need to identify how they can progress forward: a teacher who sees opportunities for development will contribute significantly to enabling pupils to reach and extend their age-related expectations. 

Look at the range of materials that have been developed by the Strategy. What themes within the materials will present you with a range of opportunities to develop further? 

Trainees often identify aspects of assessment, pace within lessons and behaviour management as areas they would like to continue to review. Work with the materials, and discuss them with other teachers. Look at the case materials that are being developed termly and see what light they can shed. 





www.standards.dfes.gov.uk/keystage3/
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